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A REPORT : ' ; -

by Robert T. Omura, Project Consultant
Assistant Director ) )
Social Welfare Development and Research Center o !
University of Hawaii - '

INTRODUCTION I,
This evaluation climaxes the second year's operation for Hilo High

School's "School—Within—ArSchool":(horeaften‘referred'as SWS). program.

It also manks the oiose,of the first'yeaf of intervention services

rendered S& the Social Wélfare Development and Research Center (former-
ly Youth Devélopment Center and horeafter'refenfed as SWﬁRC.}’
The SWS progtam opened its second year inuseptémben} 1969 at a

newrlocation (former DOE District Supeiintendent{s office located on
aianuenué Avenue just off the Hilo High School athletic field)'yith
fiﬁteen students enrolled. Most of these students were carried ovor
'frgﬁ,the n;ovioué year's SWS program'loéated’at the Hilo YWCA building.

Mrs. Fumie Bonk raturned to f£11ll one of two instructor poéitions
aosigned'to the program. In addition to her previouo year's experi-
ence she gained iimitéd oxposure'to oenavior modification and indivi—A
dualized instruction skills prior. to the school's opéning.

Fujio Taketa was'appointeé'to fill a vacancy in the second instruc-
tor position. David Swanson, .special education instructor at the:High
School was added to the staff at the beéinning_of the second semester.

Head Counselor qubért Zane coordinated referral and screening.

activities at the‘High School. . )

A. PLANNING

Pianning of the SWS program for 1969-70 and delineation of the

uz,
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SWDRC services was begun on September 1, 1969 during a meeting conducted

at the office of District Superintendent Harry Chuck. A program opera- -

‘tional plan was developed by the SWS staff and the SWDRC. Refer to

Appendix A - School-Within-A-School: -A Plan for Re-Education.

- B. TRAINING R _ .
Monthly consultations between September, 1969 and May, 1970 were

conducted by the SWDRC. Iraining content included basic concepts of

'behavior modification, principles of learning, contingency. management

A

- and observation and recording procedures..

In addition, the following resources were provided:

-

October, 1969 - Mrs. Barbara Sloggett — Research Assistant, SWDRC
‘Miss Katie Goold - Specialist, SWDRC '

October, 1969 - Dr. Hill M. Walker, Assistant Professor
Dept. of Special Education University of Oregon

February, 1970 - Mrs. Barbara Sloggett - Research Assistant, SWDRC
_ Kenneth Kobuke - Inc <ctions Manager, Kailua
- Intermediate School '1UP Project -

A sixteen hour orientation workshop on behavior
modification techniques was conducted for Hawaii
District DOE personnel 2ud attended by approxi-
mately 80 persons. Resources in addition to -
SWDRC personnel included Dr. Roland Tharp, Di-
rector of-Qiinical Psychology - UH; Dr. Scott
MacDonald, Community Psychology - UH; Dr. George
Fargo, Special Education - U. of Washington;
Kenneth Ling, Community Services Supervisor -
'Palama Settlement; and Charles Glenn, Coordinator
Kailua Inter. School TOP Project.

:Mr. Zahe, Mrs. Bonk and Mr. Taketa visited Oahu schools demonstrating

h}

behavior modification techniques under the auspices of the SWDRC.

C. PROGRAM IMPLEMENTATION

1. Physical Facilities

. .- ‘ !?.
E]gi};‘ - T : (:j\\\\_




The physical facilities were arranged and structured—in accord
-with ‘plans gpecified "in Appendix A, Some minar modifications
to the floor plan were made. |
2. lnstructional*Program - . ‘ ’ -
. Mrs. :Bonk segved as’ the lnstructions Manager and began imple; |

menting individually presctited_self-instructional»ptograms.

" During the second semeste;» bavid~Swanson functioned as the )
supervisor of the masfery or work—study afea of SWS while
Mrs. Bonk continued to provide diagnostic, prescrihtlve and
instructional‘planning services. Also during-the second_se-

mester, James Hockstaff, a senior education major from the
; . ‘ A
. University of Hawaii - Hilo Campus, assisted with the produc-

tion of instructional materials.

h 3. Behaviot Modification j o o r ' :

.ﬁ " As ActivitiesiCoordinator, Fujio}Taketa implemented a token-
economy system within the éWS. Mr. Taketa also ptovided ins- /
tructional management assistance and arranged for a number of
nigh strength activities throughout the year.

D. RESULTS-
7 .vFrom the point of view of a scientific analysis of any.demonstra—

tion program, it is always highly desirable to obtain precise_data
<k\ under specific control situation. This, hewever, is not entirely pos-
- sible in an operational/demonsttation program such as the Hilo High

School SWS program.

The snecifiC'reasons for noi placing a demand on the collection

of data from the SWS staff were 1) although it was the second year\of

/




fication méthodology; 2) the staff'needed time to fearn the new tech~"

' niaues; 3) the shortage of adsquate help to compile and record data.
Despite these'shortconlngs some informstion was made available.
The results of the 1969-70 ;Sg—program axe based on data collected
and collated by the-SWS staff
On the basis of the stated behavior objectives (refer to Appendix
A, Page Z) the following results were achieved:

1. Improvement of agtendance records

\

Seventeen (17) students were enrolled in the SWS for a minimum of
thirty eight (39) school.days and a maximum of one nundred thirty
six (136) school days between October 27, 1969 and April 7 1970.

These students were enrolled at Hilo Pigh School 8 regular classes

for the balance of the school year.

* At Hilo HS At SWS

a.. Total No;,of.student days ¥1,589 . 1,369
B.' Student days present . 1,059 T 1,115
1) % of attended days : ~ 66.657% 81.45%
.~ 2) improvement in attendance at +14.80%
. SWS . ' T | ;
c. +«No. days students were tardy 269 158
1) % of days tardy : : 11.547%

2) reduction of tardiness at SWS ‘ - 5.39%

W=



|six (6) students were enrolled at SWS for both school_yea;q, 1968~
69 aﬁd';969-70. These six students‘improVed-in attendance as fol-

lows: _ SWS . SWS Difference

1968-69 1969-70 Score
a. % of days present at SWS 86.20% 93.43% +7.23%
b: % of days tardy at SWS  12.42% 5.43% -6.99%
Summary: - 4

 Six (6) students'iﬁproved theif attendance-by ;6ré-ﬁhan 20%.
15.of the i7 students enrolléd'fbr at least 21 weeks improved theif
attendance at tﬁe SWS as compared_to.tﬁeit étfendance rééord at
Hilo High School. The ;gnge-ing}uﬁed the féllowing: |

High ~ 45% improvement in att;pdqnée
Low - 2% improvement in attendance
Mean - 16.7% improvement in attendance
fwo students decreased Fheir atténdanpg rate w.iile ;t SWS- with écofes
of -14% and 516% respectively.

2. Improved achievement in basic academic areas such as communica-

tion skills and math.



Reading:

_ Twenty eight (28) students were pre and post tested -

with the Gates (195) Reading Survey, Form l.npon entry

‘mal. .3631 for SWS'to .11 mean -

into the/SWS program and during May, 1970. The follow-

-~

1ng results were obtained:

16 students‘(57.2%)wimproved at a rate faster than nor-

1 studeit (3.6%) ‘mproved at a normal rate. ' | J
»11 for'SWS to .lllmean‘ P

5 studen*s (l7 8/) improved at a- rate less than normal
.06 for SWS to ll mean 2

3 students (10.7%) made no imorovements.
.00 for SWS tol.ll mean

3 students-(lQ.?Z) soored.atbs 1ower level at seoond

testing. B P . |

- 20 for SWS to .11 meEn

Mean rate of academic improvement per month per student:
.2007 SWS _ ——— . .

Mean rate of normal improvemenc per month per student
at SWS: .11 '

(Decimals in "fractions of academic grade level improved

per month of school year for average: student" )




” ' ) ‘// g .‘ [

l;athematicsﬁ Twenty f£ive (25) students were pre and post tested -
- with an un=named mathematics test. The tests were

- administered upon entry into the SWS program and

‘again in May, 1970 .

a.” 12 students (48%) increased their scores for an )
average increase of 22% per. "student.

‘ B. 6 students (24%) made no implovements in their

% . scores ‘between the first and second mathematics tests <

‘c. 7 students (28%) decreased their scores for an aver-
age decrease of 10. 8% per student

\

3. Tie reduction of an overall drop-out rate at Hilo High School.
Nonata,bn tﬁébouerall drop-out rate at Hilo High School were

provided for this report. Howevef data on thecstudents at SWS in-
1T ) . :

_dicated the following: . ),
SWS 1968-69  SWS 1969-70
|a. Total enroilment o S 42
b. NQ.-Of students retained in SWS 221(53;7%) " 33 (78.67)
c. No. of students not retained in SWS 19 (46.3%) v_- 9 (21.4%)
1) transferred to other schools 2 (4.9%) 3 (7.1%)
, ‘ .
2) officially dropped ‘ 15 (36.5%) 6 (14.32)
-3) dtcnped'for "health" reasons 2 (4.9%) \\\YO*
*Females on maternity leave A
continuediyto respond to self- ‘
instructional programs pre-
pared by the SWS. - -
Note: Most of the official drops’ were recorded during the first.
semester of the school year.
%,

! K
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" 18.4......:.Visitation;to Naniloa Hotel (girls)

‘4. More active participation in school and community activities.

2

. So=ciiled "non—academic' activities vere scheduled roughout
‘ l

the year, some of the more desirable activities being placed on con-

tingency. The token economy established for.the progfam afforded the

'-students/opportunities to "earn" participation privileges.

/
A schedule of the major activities included the following._.

.| September -

-

iy 17........\.Visited Hilo Motors and K}tagawa & Co. (boys)

23..........Lecture on Family Court & Probation by a probation

- {. -, officer \

October ) .

l..........Cosmetic ""Make-Up" Demonstration (girls)

24..........Excursion to Kalapana and Queen 8 Bath by the _
students: who have earned enough points for this pri-
vilege. -

29..4¢000...Lecttire on "Family Planning" by a public health

: nurse. ,

November !

' 3..........Lecture on rock and roll music and poetry by a
UHHC professor.

4ov..o.Lecture and demonstration on State Fish and Game by
fish and game warden.

5..........Follow—up discussion on family planning by the public

' ~ health 'nurse. ,

19..........Lecture by a traffic officer on the rules and regu-
lations on driving and traffic safety. :

December
10..........Aloha shir: pattern cutting demonatration by a
. University Extension agent. (girls) ¢
18..¢v......5WS "Open House' and Christmas Party.
April ' o ,
boo... ««.s..Students participated in the Merry Monarch Paragde.
(won 3rd place trophy)
Ma LI . - ' , ?
15.ciinenens Field trip to Kona; City of Refuge and Kahaluu Beach.

~ -1
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One of‘the basic characteristics of tﬁe SWs student is his general
Jalienation from the regular scﬁool; &hréughout the year, although
; number of students succeeded academically and socially at SWS} they
indicated little desire to retur@ fo the regular claééroom. Grad-

ual phasing-out of successful stddents was attempted and the follow-

ing figures show comparative results in this effort:

1968-69 . 1969-70
a. .Total enrollment - SW§ 41 42 1
b. No. students returned to 3(7.3%) (21.4%) *
‘regular classes - full
time . !
c. No. students returned to 0 ' 3(7.1%)

regular classes - part .
time /\ . I

v * , »

-’
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A 50 question questionnaire to éurvey student attitudes towards

the school, family and themse@ﬁés was developed and administered
by Herbert Zane of the counseliﬁg staff. SWS étuQents were includ-
ed in the original survey conducted'iﬁ early May. A revised and
abbreviated twenty-two (22) duestionksurvey was conducted in late

May on SWS students only. The SWS student responses are as follows;
. ,

YES MO
\ - .
100% Q% 1. I get along well with éther students.
117 89% 2. I thisk that school ié:like a prison.
A 94% 3. I wish we weren't iiving where we are living.

112 89% 4. School is unpleasant.>'

67% 332 5. 1 enj;y reading.

67% 33% 6. I read without anyone having to tell me to read.
.100% 0% 7. I feel that education is important. |

100% 0% 9. My teachers are helpful when I need help.

947 ,l 6% 10. I have a desire to make myself successful.
72% 28% 11. School and school activities mean somethiné to me.
[ 94% 672 15. I wish I were in elementary school again.

4

0% 100% 16. I think school is useless.

.33% 674 17. 'i am frequently (often) absent ‘or tardy to school.
83% 172 18. I feel that teachers like me. |
Zi% 28%2 19.- I 1like fo go‘to school. .
1002 0%+ 20. People like me. - \
11% 89% 21. I learned much in the regular school.

100% , 072 22. 1 learned much in the School—Withian—School.

o}..0%_.._100%..—.8... .1 think that teachers are not interested in me. __ |

15
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E. AN ANALYSIS OF THE RESULTS o
1. Improvement of attendance recor&;

It 1s obvious that the overall attendance rate among SWS
students improved when compared to their ;ecord from the pre-
vious year and their ére and ?ost SWS enrollment of the cur-
rent year. Since no cqntrolbgroup data is available, it is
difficult to assess the significance of the SWS student's
improvement in school attendance.

Although individual atteﬁ&ance records‘were maintained,
thisvinformétion was not included in the current report. An
analysis of individual attendance record;,would probably'héve
indicated that the absentee and tardiness rates ;ere higﬁer

7; o at the beginning of the school year or during fhe early weeks_
lof'a new enrollee. A.sentee rates would probably have been
high at the.end of the school yea; alsé.

- Poor attendance early in the program year may have re-

Tormm—e=—-- —gulted from—uncertainties -of -the newly applied behavior modi~ - -~

. L\\;\~’///’E‘-1cat:ion technology. Poor attendance rates among school alien-

.

ated students is a major characteristic. Until the student
- began to understand the operations of the SWS program, he,

in all probability,_%?y have been absent more often than pre-
\\ -

sent. '\\

Poor attendance at.the end of the school year 1s a common'\\gz
occurrence amoﬁg high school studengaf A cpmparativé analysis f\
of attendance rates among the regular school students may /:'

verify this assumption.

16
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2. Iﬁpgoved“;chievement in basic academic areae such as. communi-
cations:\ski%ls and math.. '

Once agéin, the results of the reading and math achieve~
ment Bcores-of the SWS students are impressive and,indiéate
that most. of the students benefitted from the academic empha-
sle f the SWS program. .However,-the lack of a control group
once again limits the sign_ificance of thé s-tudents'ﬂachieve—
ment. |

A point; to be considered ir:l the resﬁlts of the scéres
from the Gates Réading Survey is the mean rate of normal im-
provement per month pex student at SWS. If {it can be assuﬁed
that the typical SWS studé;tGWas not"makinggaﬂj”signifiganﬁl

!l';chievement in readihg while attending regular-classes.(entér-
.ing level reading placement scores for individuyal students
will yérify this) theq any achiévéﬁent at SWS can be consi-
dered a meaningfulrgain.- |
T A comparative—analysis—of—reading—ach*evemént;ratgsmamongwwuv
all students at Hilo High Schéol should be §ery interesting“'.

’The employment of precisién teacﬁing techniques, as it is
be:lné demonstrated by the SWDRC at other schools, should pro—-.
vide.for more precise on-going é:éegsment and re—-programming
of students encountéring difficulties in their acade&ic deyelop-
ment.

3. The reduction of an over-all &r&f—outzrate at ﬁilo High School.

Comparisohs of drop-out rates within the SWS program in

1968-69 and 1969-70 indicate a significént imbrpvement during

- ~

o S &
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the second year. Because no figuree are available for the
entire high school it is not possible, once again, to‘aseeee
the significance of the SWS’s efforts. |
Since tﬁere are other special programg for apecial'stu-
dents at Hilo High School, it may be noteworthy to begiﬁ'a
systematic reeording procedure to’euable a study of the com-
parative effectiveness of the variouu programs toiretain etu-
qente in school. o | ' o
More active participatioa‘in'echool and community aetivitiee.
There is no doubt that the SWS program provid@d 1ts etu—

dehte with many opportunitiee to actively engage in school

A and\ﬁpmmunity activitiea. The eignificance of the SWS pro- .

gram's efforte is that the etudente "earned" the privilege

to participate in many of the activitiee;‘ When the students
had to .earn their priviiegee,>it further provided them-ﬁith

the opportunity to place a value 6n participation in such

activities. (Refer to Appendix C E T & J)

> . . . >

F. A SUMMARY OF RECOMMENDATIONS % ° | SR

1.

An effort must be maae to‘EtaﬁilizeSthe staffing assignments
to SWS. The 50% aad*téo—thirde"atgff changeover in tﬁe first
and second years respectively contributea little to assuring
qualitative improvement to -the. SWS program. B»fauee of the
.anticipated appointment of new staff in September, 1970 it

is recommended’ that plans for an e;panded SWS program be tem~

porarily curtailed_untii personnel aésignmente are stabilized.

18"
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2. Related to the above 1s a recommendation that serious consi- .

;deration be given to the type of personnel appointed to the

SWS staff. Because of the nature of the SWS program staff
assigned to’the pro%ram must be aware of’and committed to
the daily workload responsibilities. The State DOE should
consider special\compensation-rates for'personnel assigned
to programs such\as the SWS. {)

3. Every attempt should be.made to secure data .from other pro-
grams and activities at Hilo High School 1in order that a
comparative analysis of SWS's achievements can be made. fp

4. The 50 question student evaluation questionnaire or any ‘ N

S 4 - - , ,
other similar instrument should be administered iniseptember
and May to determine comparative_value changes among Hilo
High and SWS students. o

5. As stated elsewhere, precision teaching procedures should be

implemented in order to improve the academic and non—academic
:behavioral management procedures at SWS.

The l969—70 staff _of SWS. exhibited”excellent motivation and effort

to develop personal skills in operating the current program. Their ‘

concern for the achievement and success of their students is re-

flected in‘the results-of the student evaluation:questionnaire and
in the newspaper articles displayedrin Appen\ik‘E & F. It 18 hoped

that Fujio Taketa will pe afforded the opportuni:cy to:return to-

SWS upon completion of his advanced studies: '

Most of the significant suggestions for program improvement are

contained in subjective evaluations and'recommendationgysubmitted
: 4 < ,
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by -the SWS staff. (Refer to Appendix B, C & D.) The evaluatidn
sugﬁifted by David Swanson perhébs best summarizes most of the
'SWDRC's obseryations and analysis. Mr. Swanson's departure from

Hilo is a loss for the SWS program. Mr. Swanson's evaluation fol- {/

lows:




David-C. Swanson .'\ . .
June, 1970 | R

Although I have been working within.the staff of the.School—
Within-A-School for only the past three and one half months, I havye
been able to make some observations of the school's foundations and
processes. I have noted the interactions between the teaching
staff, and the staff and students, the students themsslves, and the
relati ﬁships between the School-Within—ArSchool, Hilo High School,
and*community org_nizations The following are my personal impres-g

: sions regarding the present status and future needs of this program;f

¢

Commendations:
: !

-A) ' That the School-within-ArSchool isifinancially'supported’from
e
fu“ds outside the immediate jurisdiction of Hilo High School.

~—r—The basie" premise upon~which thig" progrsm*is‘justified—is—that”**“;;"‘—
it can give more and ‘better education to ‘a select number ‘of students .
than can the complex of Hilo High School . To be ef ‘ective in this
“endeavor the’ School—Within-ArSchool must maintain independence and
autonomy from the regulations, decisions, -and geﬂeral approsch of
the high"school:management. Financial selfqmanagement is the first
and major step~to understandingfthe dynamics'of the program,
-B),_That the.School-Within-ArSchool is -located near but SZE on the
campus:of‘Hilo High Schoolt |

This directly contributes to the students"emotional-assocfation

P e L T T T T T TIPS, P —
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with the student body, permits students to readily narticipate in the
.. lunch program and activity periods, and provides nroximity for those
School-Within—ArSchool Students”who are alsoxenrolled in high school
classes ' The most noticeable effect upon the students is that they
do not feel alienated or ostracized from the central’ school. This :
greatly contributeslto their eventualgre4orientation back into the
regular school environment. -
c) That the: School-Within-ArSchool is organized and managed through
creative and dynamic leadership. ' \ ‘
Mrs. Bonk is outspoken in her efforta,'and a natural leader
That- the School—Within—ArSchool has benefited from the clarification
"and strength she has given to_the program is unquestiOnable. Againat _
misunderstanding, unawareness, and incensistent imﬁressions of the
school's efforts, Mrs. Bonk has helped the school find increasing
‘success. - :

D) That the good working relationship of.the»teaching staff has pro-

. vided the program with creative and broad efforts

/.
et

Although differences of opinion have existed, these have benefi-
cially brought greater experience and understanding to the-program
While each" staff member. has contributed his ownm individual talenta_
for the good of the students and development of the students indiyi-
dual abilities, so also has each member contributed to the whole
4Ref1ection, discussion, and disagreement have been coupled with honesty f
-and responsibility to bring the _program greater insight andtunderstand—
ing. The School—Within—ArSchool ‘has benefitted from a definite comple-

mentation of professional abilities and inter-staff exchange of ideaa

22
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E) That,the School-Within-A-School can effectively utilize the re-

‘sources and technique§ of'programmed materials to meet the-students'

abilities.
. ’ Ll :

Such materials are individualized according to the precise aca-

demic level of each student. This maintains high interest and cons-—

tant challenge for the student, and gives the program efficiehcy.
Each student upon entering the,School—Within—A—School is assigned

appropriate academic tasks’ rammed to his individual level and

increasing in complexity by small increment steps which can easily
be grasped. That this meth'd of instruction is used so thoroughly
and effectiﬁély speéks well for ﬁe program and it's organization.
F) That a genéral underétaqdingl d acceptance of.the'SchodI—Within—
A—Schooilis becoﬁing mofe‘widespread in the commuﬁity. . |
COmmuﬁicaEién is good between .the teaéhing staff and comﬁunity
organizations‘and:agencies.,-With this communication Fomes_the ne-. -
cessary éﬁpport and'cooperation neéessary:for the co?tinued progress

of the school. - Good leadership and understanding of the local commu-

nity give the progrém'greater depth and a strong future base.

G) That a well-defined system of token feinforcemen; backed by &angi—

-

ble rewards has been develoﬁéd byIMrs.,Bonk.

- This gives the program a contfe;e foundation upon which to chal-

‘lenge the studemgts to do moré'anﬁ better work. The process of earn-

ing and spendin oints in accordance with the behavioral and academic
tasks completed and the’briviléggg granted provides the students with

continuous ‘interest and seLf-eétablished pride in themselves. Thié

~
'

system has been creagéd.on'the basis of behavior modification and

23 . " - . f
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.learning theoryA;nd perﬁits the students to accept responsibility
for. the quantity and quality of.work accomplished. Not only does
this system stimulate greatér effort on.the part of students,‘but

-.it also provideé the staff hith.more‘time and energy to plaﬂ,.supef—

' vise,‘and give individdals greater personal attention. The organi-
'éational strétegy qf reward andfpunishment developed this year are
"the roots from which a stilf mo;e dynamic methodology should arise.
The groundwork for an excellent system of man;gémént and congrqi has
been firmly laid by the creative implementation of this approach.

-H) That outside éctivities permit the students to také more respon-
sibility and adopt broader hofgéons. |

That the students use the facilities of the armory, that they go
oﬁ éxcursioné, that they activély partigipgte in community'parades,

.and that several of them have part-time jobs, all contribute to their
understanding énd developmentt Such invoivementland responsible

' iéadershiﬁ that these activities help create éannof be leaénédjthrbugh

either books or classroom discussions.

" Recommendations:

A) That there should be a greater separai}on\of'thevpowe: for disci-

plinary authority between the high schoq%/and the' School-Within-A-
Lo . ._ . " / .

/

School.
‘ Th¢ School—Within—A—échool can ach}éVé greéter individual success
with students becadse the School—Witbén—A—School_program opeéatés

under different‘tethniques and prinéiples of methodology. The learn-

.ing’ theory utilized at.the SghoolLWéthin—Arsghool is based on indivi-
N ’ - ° , //’ . - . - = .
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‘

dual planning and careful, systematic structuring of the student's
. : -

- -

environment. The moment the auspices of high school disciplinary. -

[

authority Bréaks into the hetwofk of behavioral mqdification at thé
School—Within;A—School,4the effect of the work ;here‘is ;educed.
Both systems canﬁot opefate on the‘same'studé;ts at ‘the same time.
Even if a student has béokenia high school rule while on the high

- school campus, hé should be punished in a manner which will effect
his behavior éhange mqst>eff¢¢tively{ The reasoA that~the stude@;sf
are at the School—within—A;School-ratﬁer than the high school is
because the high school has failed in terminating the inappropriafe

‘behavior of these students. To continue with this less advantageous

apﬁfoach ndtcsgly hurts the student's progress, but greatly diminishes

)

the success of the'School—Within—A; chool as a whole. . Those stﬁdenté

in the School-Within-A-School must remain under the complete juris-
o, ° - -
diction of the management of the ‘School-Withip=A=School, as those

+

- of the high school must: remain under, the prptective guidance of the

high ‘school.

\

consistency. : ' \

Small program changes regardiné theqipproaches aﬁd.discipline used
) . r 4 -
by the staff have not always been 'adequately discussed before imple-

“'mentation. On several occasions there was not sufficient knowledge,

. i ' LN - f B
understandﬁgg, or acceptance of what was thought to have been the

natural course of direction. This has resulted in.some confusion

and back-tracking. As a corolléry of this, the inter-staff consis-

tency of the specific approach to redﬁ” ements for students,; includ-

2

95




ing both behavioral and academic ‘'were not always unanimous. while

iy

\
it 'is necessary that each student be treated differently, 1t is de—

trimental that groups’ of students be so treated. . There should be -

one basic approaoh used by all the staff throughout the &ear,
" C) That a more, fundamental. awal eness of.,what are rewards and'punish-
ments be found. . .- <

The understandlng that everything a teacher does leaves every

. owi

=3

s\\HEn with a motivating (either p031t1ve or negative) impression

f should be clear. It has often happened that while purporting. to

. 'f l 1 4
punish a student w1th negative re1nforcement thre staff was aetually

,

rewa ding him for the undesired behavior.' The reverse is a1so-true,

~ein that by over—rewarding' a student"he becomes less 1nterested S e
and more d1senchanted in what~he iinds to be h1s requ1rements. ;éather
v than;leav1ngithe-student with 1ncrea¢ed motivation, he was frequently
left_with less interest than what he;started with;. Thisjseems;tochef
most parfioularly true with the degrue of§firmness that was given. X
If ‘4 student could give a suoporting arguﬁent.ﬂthen a‘compromise would

r

usually be given. As a result, the students gained more authority

and indifference to the:demands of the staff Punishments should be

as 1mpersona1 as pos31b1e while rewards shou1d be ‘as empathetic as

humanly possible.‘ Were_this taken advantage'of more, the academic.

" and behavioral progress of thc students could be significantlytéreater.

D) That more and better faoiiities are“desperately'needed..
The noise level through the building is too great:for either ade-

quate study- or management; and is evident‘throughout the day. .The

‘bare, wooden floors and thin walls approximate an echo chamber for _

N\
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¥
noise and.confusion. Since the attention span and dayfby—day moods:
14

6f the students vary greatly, there is a néed for\opportunity to work
on different tasks at the same time. This. is not possible under the.
ﬁresend circumstances, Wh@p two students find it impossi£1elto re-
main quiet, then sogn'eVérybge is drawn away from stﬁdying,' Sepa-
'rate, specifically designated are;s for 'specific tasﬁélshould be.@ade,‘
eacﬂlone a ﬁnity in-itself. Approximately 20 ﬁinufﬁs';;re stgdf time
could be made per sédaent per day if the level of distraction could
bé.keﬁt ‘at a minimum. To do thi;, more space is esgential. The
study<areawwith individual alcoves should be as far distant from the
1ounging area as possibie, the office‘shoulq/be kept apart.froﬁ he
normal student traffic, and artistic and mﬁ;ical activifies 1d

be removed f;om,all gthe;”tasks. Without this extra space the level
of échigvemént'&iil, ailrbthef cbﬁditions béing perfectéd; level off
to an acadehic plateau well Below what is actually possible.

E) 4Tﬁat the staff itself continues not to be a permanent one contri-
.butes to the prolongéd lack of'basigignternél consistency aﬁd depth.

, Theré's an old adage:ﬂhat se&s "if you wané to do sohething good,
‘ﬁ\fﬁén do it right in the‘f;rst place.”" This is not to say that those
who first began the School-Within-A-School program.did not do so cor-
rectly, but that the program as a whole has suffered bécauselof the
. turnover in- personnel. Godq)/thoroughly_qualified, andcdedicated
per;oﬁnel who know what' they are getting into énd who sincerely hope
to remain with the program several years should be hired. The success

of the program depends upon the staff, and the staff must necessarily

depend upon one another. It is a very difficult achievement to once

Y T
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get ? proéféﬁ such as this moving along efficiently and in a well
-~ orgaﬁized manner. Unless a full staff of knowledgeable personnel are
first é@un&,-development of .the program will continue to be at a slower
pace than necessary. Such' development is built fr;m yeaf to year.
All hiring of persoﬁnel (wheéhé; proféséiéﬁal or ﬁgra—proféssibnal)
must first be discussed and agrééd upon by thé staff alreadf thére.
©  Team teaching is &ifficulﬁlenough in any prograp3vénd unless the team
is complementary the prqéfam development and Qrg;;ization will suffer
the loss. Giving’sgudents the righg amoth'and‘complexity of work;>5\ |
takeé intelligence and training, but getting the.étudents motivated?b/ |
to actually do the work is an art.
F) That ﬁére fara?professioual help is definitely needed. \\\
Several hours each day are taken from the professional instructor
_}LQ &o w;rk thcgJ;ould be just as adequately.perfprmed by less skilled
personnel. :Such;tasks as corrécting assignments and tests, the re- -
cording of‘the points,‘taking of attengnce, production of insﬁ;EZEfgi;“\
al aides, supervising physicai education activitiés, and the basic pre-

paration of future. projects could all be done by non-professionals.

This would leave more time for the staff to work with special indivi- .

\

&uals, haye better control of the rewards and punishments given, télk
;with the students individually about their difficulties,\create more
dynamic sccial acfivities for the students, discuss thé succesées

and failures of the pfogram and what can be &one about them,éndvéccu-
rately'pin-point each other's accomplishments and mistakes. More

para-professional help would not only save the teaching staff from

bugy-work and detail, but would gréatly clarify the progréss and di-

[4

O ‘ . '28 s . . .




k\" -26~ } C

rection of the program aed permit more creative challenges to be
presented to the students. For every fifteen students, one competent
professional and one para-professional are needed to meet the demands
f the students.

G) That more specific anq\rewarding reinforcement for speciai'stu—
dents be found.

While -the prograﬁ as practiced ean succeed with most students,‘
it edes not succeed with them all. 'This is not the'fault of the stu-
dent, but to the discredit of the system. Some students ate just\\
not sufficiently "turned on" by the possibility of earning peints.
‘165\§hese students more tangible ‘rewards should be offered, however
subtly. The greatest source of reward'is positive social reinforce-
ment, and this could be used to a greater extent. Before this might
begin to be effective, however, 'a few practical (however btibing)
rewards must be offered. Every student\is at a different level of
reward—fulfillment, and it is the job of the staff to discover and
then use that specific set of rewards for each individual. It the
reward is great eriough, any student will do what he is asked to do.
As he successfully accomplishes the tasks, the reward can be 1essened
with an eq%elly positive respoPse from the student. All education is
a form of bribery. " The student studies‘because ae knows he is going
to get something for doing it.' This may be a good job, a college
degree, more money at a job, social praise, good grades, ‘and so omn.
For those students not suff1c1ent1y rewarded by the possibility of

these events, then something more immediate and tangible must be of-

fered.. Other reinforcers must be used. Every student will do the
. o
A%
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work if he feels it's worthwhile for him to do so, and the School-

Within-A-School éﬁ;uld make greater use of this fact.

- \ ~
~

H) That 'more activities should be given the students.

~ The early morning hours are best for engaging in academic study,
- B

while late morning is best for less formal ac;ivity.’ Such‘%ctivity -
' could be movies, listening.to tapes; discussions,”or leisure reading.
\\Qhe‘afternobns should be set aside soléiy for purposes of physical éd—

ucation, music classes, art classes, shop classes,ror~part—time wérk.
'Ybre participatory activitigg need to be scheduled for these-students

'in the afternoons. At this time the student wants and needs to exert

-

himself, and to control and channel this outward enthusiasm works to

. — .
the benefit of the academic pfogram. Outside-activities should be

scheduled, each systemgtically structured to their patterned goal.

This would give the professional staff more time for preparation and
N . ) . ;"' ) !

planning, while permitting the students to feceive a broader range of /¢
. /

intere;té that théy cannot satisfy within the classroom itéelf.
I) That tgg\gftachgd 23 nselors are hurting as much'as hélping the
work of the Schéol—Withfn=A—Sch§ol. v ' L ’

What they do (i.e., counsel!through a traditionally anafytiqmorif
entation) is very good and a benefit to the students and staff of th;
School—WitHin—A—Schooli How thef'éo about dping it, however, is de-
trime;tal to the School—Within—A—School."Only'too often the punished
or rejected student (and slight punishment in the form of mild per-
éoﬁal rejection is the most useful) flees to the detached counselors

for moral support and personal:istrength. They serve the same function

of giving the student unnecessary support that the high séhool does for

ERIC - 39
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4 giving h;m unnecessary discipline. Inter—pérsonal or social problems
should'alwgys be talked out-ana ﬁnderstood, but the students should
not have.the.freedom of running to their fayorite counselor whenever
they feel hurt. If a student feels he has a need to talk to ongmof
the tached counselors, then it stands to reason that he must have
ag \;ﬂé%ough reason so that he is:able to schedule such a conference
at l%ast'one day in adv&nce, or certainly wait until the.school day -
is compieted. There is a high correlétion between those students who
are.punished (through either social or tangible'depriQatién) and"‘ o
those who most offen seek a counselor's attention. And: more often
than not, this %mpuise of theirs is oh an immediaﬁe basis. The coun-
selors are necessary to thé School—Wiu‘;;:>—School program, and their
work is comﬁendable, but their influence ugon‘the everyday lives of
the studené§ must not be detrimental to the york of the School-Within-
A—Séﬁool. Strangely enough, a "necessary" or "confidéntial" confer- -O
ence with a counselor during academic hours becomes far leés Qrgent
once school is ‘over for the day. 1In all eventé, ;he studeﬁts of the
School—Wi;hin;A-School mugt remain under the envi;onmental cqntrol of

this school's staff--og—zzying to re-shape their environment becomes

useless. The students, at -the high ‘school or with the detached coun="""

/

2

@ - . ‘

selors, must not be permitted to have a way "out" of their controlled
environment. é? : |

JS That the amount of progress made by the students of ;he School-
Within-ArSchool is not adequately measured or contrasted with thé pro-
gress of other étudents.

A more complete battery of standardized tests should be given

Q ] ' . E;jL‘




. the school year. A standardized test for ;eadiné'comprehension, vo- _

N
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each student as he enters the program and then again at the end'of.
cabulary, and speed should be;g;ven, §ioﬁg with apbropria;e tests 1ﬁ - -
mathematics. In aadition to this, in;erest and/or personélity ﬁests

.gggdld be gi;en to the student at the sameffiﬁé. The ?ate of ﬁp;gress
cannot'be'knoWﬁ‘unless it‘is adeqﬁately measufed. The results.df

these tests should be recordedgféompared,'anduanalyzed for each

school year. More stuéy should be made to deﬁermine'why sbme methods

succeed

ome students, and others QQ\not, A permanent file of

A .
o
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" .. .Introduction

Appendix A-2

4

A The School—Within/Ar8ch061 Program (hereafter ref‘rred as SWS Program)
SN

" was atarted during the 1968-69 achool year because of general concern

and recognition that certain atudenta at Hilo High S ool needed an

education_program geared_to their apecial needs. These were atudenta

d b i [ "R :
from relatively disadvantaged cultural envi\%nmenta who had divergent

h .
characteristics of personality which were at the extreme of: aznormal

‘.4-

diatribution curve, (i.e. - ability, aocial akilla, motivation, appearance,

_baaic academic akilla, etc.). . - ”\\ . : ) L

A

The intent of the program was to bring about more meaningful behaviorai

o RN S - [ . .

fattitudinal and value changes toward achool and education.
The rationale of the program proposal for 1969-70 18 baaed upon the’
need for a centinuous preventive approach within the present achool
organization. This will be attémpted through the implementation of a
special curriculum which will be deaigned to meet the observed needs of
'_diaadvantaged youngatera. Thia program will be adapted to’ atudent abilit;h
interest, motivation, orientation, social customs and patterna of their

‘aociety. It is expected that thia_could not only retain the atudenvz in

the: achool environment to provide for a minimum ‘high achool education, but

also that this will provide them an opportunity to experience aucceaaful
academic achievement.

7

Goals

This program will attempt to bring about more meaningful behavioral
- attitudinal, and value changes toward school and the education proceaa' _l

¢

and to reduce further alienation from‘the regular school..- .

oA : , .
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Object:hroa

" Appendix @-—3 ‘

\

-The ach:lovomnt of tho pro;rm goalo will bo nouurod by the follow—

1ng spoc:l.ﬁc objoctivon’ N e e

1.

2..

i

‘Improvemsnt of tho attendance records.

'Improvod achicvonent m\h@)%ldenic areag such as communigation
_skills aﬁd’imh.' L | | .
-."Tho reduction of .an ovoull drop-out rate at Huo H:lgh School.’

nore act:l.ve part:lcipat::lon :I.n achool and comm:l.ty activities.

!

e e T

co School.

i
2.
f
.

These studenta w:lll be characte god by:

Poor attendahoexrecords" .
Poor academic achievmnts, but: no ied o:entally ro;ard"ed ,

A history of diociplinary 1ncidents

1)

. Program Descrigtion < Summary. T " .

1. Neme: . - R

School-Within-A-School (Hawaii Nui High-pame.selected by the students

of the 1968-69 class.)

‘2. LOCBtiO‘n R ' . LY

DOE building - forner off:lcea of D:I.strict staff

450 Waj.anuemle Avenue

Hilo, Hawaii 96720 - o

. 35,
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Students will be referred for possible placement in the SWS program by

3. Referral & Selection Criteria

classroom teachers. Referrals will be made to the respective counaelors

<

—“—ww—ww»ofmﬁilowﬁiéh;School,whb will in turn channel their recommendationa to

"the Head Counselor of “the School. - Referrals-will be- based on the fol-
lowing .criteria:
a. students in grades 10, 11 and 12

b. students who exhibit poor academic achievement - but not classified
/ S

 as mentally retarded I

/

" ¢. students who exhibit a high frequency of‘deficient or deviant beha—

-

— : vior_with_a_his;orv of disciplinary incidents. f

d. students who have compiled_a poor attendance record - ninimum of

> 20 days absence. e — e _ﬁA L
| After a student has been recommended for the. program by the Head Coun-
selor, an interview with the student will be hsld to give the student
an opportunity to choose enrollment in the SWS program. The student.
interview proced:;e willlinclude school administration officials, coun~
selors and staff of the SWS and the student 8 parents.
4. Orientation

Students, upon selection into the SWS program will be provided an orien-
tation to the program by the Activities Coordinator;' During this period

“Ttheé” stﬁdent -will-learn-about-the--social. and_academic behavior task

assignments ‘and the token economy sy%tem established for the SWS.
S Initial academic and social behavioral assessments will be made by the

staff.

5. Instructional Asgessment and Placement

!
Tbe basic underlying premise of the .ingtructional program in the academic

R ‘&

and social behavioral areas is Programmigg for Success. The assessment
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or identification process must provide information which can be used to

o ‘ determine the actual current level of performance for each student.
Available commercial placement and diagnostic devices as well as teacher-

made tests will be used to determine appropriate placement for the

'-students. .

Emphasis on the academic programming will be initially placed on basic -

-

reading skills and comprehension. Mathematics, writing and other academic _
subject areas will be programmed appropriately after reading activities ‘
have been programmed for all students in the Sws-program.. .

6.. Prescribed Instructional Materials used by the student will meet two |

importantvcriteria:

1

7 a., it will be at the achievement level of ths user student 80 that it

. 1s sufficiently challenging but not 80 difficult as to frustrate his

efforts and lead to repeated failure or 80. easy as to bore him.

! b. 1ts content will-be of high interest to the student.

When commercially prepared materials are not available, it will be

necegsary to produce'teacher-made materials in order to'meet.the speci~- -
fic individual needs of each student. ~

A system of gradual approximations to both academic and social behavioral
objectives will be practiced in order that each successive improvement
msy be appropriately rewarded and solidified. o ~.-

Student responses to the prescribed instvuctionAl program will serve as

cues to the instructionnl staff._ Positive responses will indicate ade—

quate.programming.v Negative responses will indicate the neressity to
". re-evaluate and revise the student's program. '

\Re-easessment re-diagnosis and the prescription of the academic ATE

social behavioral tasks will be a continuous and inter-related PLocuEs.

e 8t
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 The frequency‘of_these events will be determined by the observed res-
ponses of each student.' | | N .

7. Inatructional Strategies
. The sws program will feature oelf-instruction or eelf-teaching and

independent—atudy as-the -basis_for. loarning academic and social behavioral

skilla. Thia ia»emphaaizsd becausé’ offtHE“TOIIqwing—reaaons:-—¥w~m——m—~~—
- . a -1t meets the criteria for a highly individualized learning program
i and is economical when compared to the cost of tutoring or small
Ty group instruction.
h. e provides for aelf-pacing without pressure by ceacher or tutor.

c. 1t provides an opportunity for behavior ~ both appropriate and 4nap- i

. prup;iate_—-to—occur_and_he_obaerngd_shereby providing the instruc-

" tional staff an opportunity to reassess and represcribe the program.

vhen necessary. .
d.. it begins a conditioning process for self-motivation to ssek inquire,
'study and learn which 1s important in later life after school re- -
. quitements are completed — '
e. 1t avoids student-teacher confrontations on single learning items -,
s and permits the student to "save-face" when he encrunters a difficult
task or problem. _ |
| f. it provides a setting for a positive built-in student initiated

student-tzacher interaction, a phenomenon that is rare for youths in

» ‘this category.

Tutoring, when utilized, will be limited to the dyadic 1 ..1)or
; triadic (1 to 1 to 1) models wherein- students help each other. Such
instructional models provide the student tutor 0pportunities to review‘
and strengthen previoualy learned skills while helping-the student

being tutored to acquire new skills.

l;f{l(;‘. | " '.. EE N 1 ! l ,5323
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L

Academic and social behavior skills will be specified by task assignments
which the student may choose to perform. Appropriate. consequences will

be provided for each task with heavier emphasis on positive reinforce— y

rd

ments. This will require the development of a token economy system

- within the-SWS getting. - The- opportunity -for choices in pexforming or

not performing the assigned ‘tasks plus the token economy system will
facilitate the implementation of a self-motivational clement in this
program. ”;,
Meaningful extrinsic reinforcements.are ptovided;essentiglly to develop.
or shape new behavioral responses. The frequency of reinforcement from
continuous to intermittent will be gradually "thinned" or "faded" with
~”—‘"—'—‘*1:hej:a‘.t*n.".ttxg~o~f—xnore—accept’abl-e—t:-,tandard extrinsic reinforcers such as
grades -and social rewards including praiaes, acceptance and approval.
m It-will.not he”possible to observefand“measure intrinsic reinforcements
’but behaviors such as increased rate of academic out-put, successful
achievement. in academic and social.tasks; and competitive responses.will
indicate achievement of-these rewards. _ .' |
A .basic supposition to he consgldered is that Af the student does not

learn, it is the fault of the’ inst*uctional staff or the procedures, or .

the learning materials or the reinforcets or the reinforcing ‘schedule

and not the fault of the student. This supposition will force Xloser f

examination of all facets in the'program.

8. _Release, Phase-out and Follow-up

Ugflizing the principles of successive approximations,-students in the .'
_ﬁsws pro%ram vill be phased-out on a gradual step-by-step basis. Criteria;
¢

for the inifiation of this process will include but rot be limited to the

" following: S . _ R
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a. a minimum of a 100% improvement over baseline of student's-school :’f

. attendance record

b. improved achievement (or minimum performance'level in at-least
" one subject area)
c. . increased participation in school and community activities

' d..-demonstrated ability to generalize and withhold gratifications.
\
\
A case conference between the SVS staff the student counselor and

\
the receiving\teacher(s) of the regular class will ‘meet to determine the

'phase-out schedule and recycling ‘of ‘the student into the regulsr school

\
curriculum.~ The school counselor will maintain followhup services and

°

make’ neceSsary reports back to the SWS staff.

Students who achieve success in attending one regular class will be

programmed to attend”other"regular classes. . The Sws will maintain
"open-door" policy on all students during the\phase-out process.
latter practize'will provide the student an'ognortunitY'to‘"fallebach"

gracefullywhenever.he finds the confrontations of regular class attend-

~ ance too severe. : R - PN )

f?Attendance in regular classes will be entirely voluntary. Any absence

@

from assigned classes and the SWS during that period will be considered
class—cut"

Students for whom a return to regular classes is ‘not deemed appropriate f'

will be programmed'for a vocational release from Hilo High School. These

students will be provided opportunities to develop work behaviors such

-7

2
2 regular ana'promﬁt“atténdance;“following directionsw fOIIOWbthrough““”““*‘

1

and fixed interval reinforcement schedule.
Students who fail to respond to the SWS program by non-attendance at

school or work will be carried tmtil the end of the school year. During"

~ this period the SWS staff will continue to exert every effort to bring B

" the student back ihto_the,program.

i BT
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Studenin will. not gcnerally be e{q:elled ‘for infractions of traditional
school behavior rules and regulations as long as they are enrolled in the
SWS program. Students may, however, be suspended if they fail to abide
by the terms of the initial agreement (or contract)'enabling them to
enroll in the SWS program. |

Instructional Content

Emphasis of the SWS program will be ci: the learning of appropriate and

, acceptable academic and socilal behavior skills. Activities and teeks in

the academic area will provide an opportunity for the ‘student to increase
his academic performance level, Activities and tasks in the behavioral
area villnprovide<the student an opportunity to behave or respond. The
observed levels of behaviors or responses will determine the content of
his learning activitie8=3®d,t§§ke.;_(ize: 1] a student exhibits substan-
tial difficulty in attending school, the first_task easigned and recog-
nized will be for regular and prompt attendance; or 2] a student exhibits
difficulty in‘achieving success In the area of reading skills, the first
assigned task will include drills and exercises in which he can succeed
.and followed by initial recognition for completion and aecondly for

’

accuracy ) .

e

The use’ of self-instrnctionxl'or automated instructional materials -
which gives immediate recognition for correct responses — will provide
for built—in reinforcement ‘and individualized instruction. The program
design will provide for continuous development and improvement of the
instructional ‘program atresaing individual diaé%osis, individual planning,
individual implementationn individual evaluation and subaequent replanning
‘The. progr;m will attempt to provide opportunities for educational, oc-
cupntional and cultural needs of the students by providing a much wider

variety of real and visual experiences through study trips and excursions.
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that are placed on contingency for appropriate task performance and

I

A.acmwemnt..., e e e U, .
‘A variety of self-instructiona hardware such as tape recorders, language
'mastera, view scopes and other devices will supplement independent seat

r work and group participation activities.

Students of the SWS program will be physically separated off campus but
will initially attend and participate in extra curricular activities of
their choice, within the comprehensive high‘school program.

| Experiences fron the previous year's ptogram confirnea Gallinore"ana ’ \
Haward's*analysis that the typical ethnic group represented in the SWS \
program respond effectively to an extrinsic motivational system aef:EEE:::/
further characterized by their positive responses to:peer pressure, af:
filiation and avoidance of social disapproval. These observations sug-
gest tyst much classroom activity can be chsnneled through group projects
with group reinforcemsnts thst'sre placed on contingency for approptiate
manifestations and group behaviors. 4 token reinforcement system with

| group rewards will be implemented for this purpose. |

10. InstructionaI'Procedure

After a studeut is assessed and progrsmned for spetific behavioral
objectives, he‘will be provided with a kit contain;ng automated instruc-
tional materials aod a list of behavioral tasks.
The student will be directed to the instructional eenter to perform his
choices of tasks. If the student chooses not to study, he will be direc-
ted to a ""free bench" area where a non-reinforcing (including attention)
situation 9111 be maintaiéed. .

As the student responds to the various task requirements in the instruc-

tional center; he is essentially studying and teachipg himself with guid-

.

* Dr. Ronald Gallimore, Psychologist, and Dr. Allan Howard, Anthropologist,
of the Bishop Museum and the University of Hawaii
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ance and auparvioion from the staff. v;henever the student requires the
assistance in clarification or. interpretation of an assigned tuk, he will
initiate'atudent- teacher conferenceo. (outside study area to mini;nize dis-
tractions to other students) to obtain the neceaaary help. Student ini-
tiated atudent-teacher conferences will aloo provide opportunitiea for
evaluation of completed work (imediate correction of unit tasks, tests,
etc.), recognize and aWare appropriate reinforcements, _review subsequent
activities the student may underteke and other pertinent mattei'.
An attempt will be made to hold etédent- teacher.:' cmfetenceo ‘each day,
' generally at the ‘beginning and/or at the close of the aoaoeaiic Qi:;y.
During such student initiated conferences, nega:iationa for eara?zd or
bonus points may be discussed and’ determined. R
" 11. Contingencies ‘
The principles of learning theory particularly thoae applicable to
operant psychology will be utilized itr a systematic and consistent manner.
Initially students' responses wi11 be reinforced sociauy through verbal
praises (positive reinforcement) and ignoring (non-reinforcement or ex- )
tinction). Aversive reinforcemente will be avoided and utilized only
$Ivith the approval of the program coneulfante. ) Negative teinforcements
111 be utilized only to shape certain desirable avoidance behaviors. )
When it becomes difficult to elicit desirable ree‘ponees,'meaningful .
extrinsic reinforcers (token system) will be applied. This wili_neceeai-
tate the development of a token economy. :
Tokeareinforcers (points) will be, presented for the ’follos;ing '
earned behaviors: | |
a. desirable school attendance record
b. ‘completion of behavioral t_aeke
c. achievement of academic tasks
d. 90% or better performance in unit or summary tests may merit

special bonus reinforcements.
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The tokens?(points) may be;"cashed" for Varioua‘privileges

including the follouing:

a. partdtime job opportunities (and subsequent pre-vocationaL//
training programming) which may include enrollment in the in-.
school NYC program and other special work training aifuations
in the community.

_—

b. participation in regular school activities and special events

l N /‘ //
on the main campus ; o

l4
4

c. participate in regular school classes
d. lounge use and all the‘additional reinforcements and privileges
indentified with lounge usage A
e. off-campus privilegés (during lunch hour)i
f. special group events, outings field trips, and projects
related to the programmed curriculum.
échedule

The time element in this proposed program will be flexible to pro-
vide each student sufficient time to manifest desirable behaviors.

" The morning period (between 8 a.m. and 12 noon) will be devoted
essentially to work-study behaviors. The studentlmay 4choose from a
variety of behavioral tasks including independent and group activities.

The afternoon period will be set aside for non-academic behavioral
tasks such as those specified in the contingency listing.

If a student chooges,he may perform academic tasks ail day. If he
chooses not to perform any tasks all day, no reinforcement of any kind
will be awarded. No student will be forced to perform any behavioral
tasks assigned to him. No student should be permitted to enjoy any
privileges (or other reinforcers) if he chooses not to perform any

assigned tasks. In essence, no work - no pay.
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13. Staffing’
| " Two full-time teachers will be assiéned to operate the ptdgrah; Two
additional teacher aides wil® be required to assist Qith fhe variogs.
activiﬁies.
a. Instructions Manager
* One full-time teacher, the Instructions Manager, will serve.
as the program coordinator and will be reSponsible to the
school principal for gemeral Operations of the SWS program. .
The Instructions Manager will also be reSponsible for the
%1nstructional functions of the program.
Examples.of dutiec are ‘as foilows:
1), Coérdinate various phases of project i
2) Establish and supervise stéff.asaignmcnts and coordinate
beﬁ;vior development activities
-3) * Diagnose and plan.instructional program for every student
4) Surveys, éssesses.? d obtains (or ﬁhen‘not available -- |
develops and produ%ng specific instructional and testing
materials i“ \\\\,-
5) Develops alterna:ive'1pstruct19nal strategies and tech-
niques based on individual student appraisals
6) Provides direct instruction when necessary
7) Helo estahlish diagnostié placement and data keeping
forms. o
* b. Activities Coordinator
The Acuﬂués Coordinator position will be filled by one -
full-time staff member. Although the requirements of this

position could include all non—academic activities related

* to the SWS program, due to limitation of staff positions, the

45




" - Appendix A-14 .

1ncumbent will ptovide additional aeeistance in the academic
- grea reiated to group 1nstruct1ona1 activitieo.
Examples of duties:

1) Coordinate part-time job contracts within the community

including jobs on campus . R I

2) Deveiop, coordinate and maintain the referral, seloction
and follow-up proceduree vith the tegular school counsel-
1ns and 1nstructional\dfoff | |

- 3) Provide direct instruction to students as necessary and
assist with student study supervision |

4) Coordioate student ond parent otientotion

) Plans an& conducts group 1nstructionol sessions in con-
eultation with other staff members

6) Coordinates contingency management activitiea of the SWS
program "

7).‘Maintains rocotd keeping system for each Btuoent
8) Plan, coordinate, and conduct-pre-vocational training |
activities | |

9) Assist Instructions Manager in other related tasks.

14, Physical Faoi}i;ies
The phyeioal facilities or the Learoing environment for the SWS
program'will be designed and structured to compensate'for the students'
academic and Bocial~behavioral‘deficite and to reinforce thgit 1eorn-
' ing behaviors. The facilities must be viewed as prosthetic devices to

7

~.--help establish, support, provide necessary cues, and maintain appropri-

ate learning behaviors. - - '

. One area or center of the SHS facility vill provide for appropti—

ate atudy behaviots to occur 1ndependon:1y. This eetting will provide

Q | '“ ”’?>‘ ) ‘;. 4:6;
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S

for high concentration of,studyveffbrt, minimum opportunity for any
:eocial_interaction including teacher-pupil canferencin;/caugﬁelinga

‘A second area will‘be entabliehed for group instrﬁ;tisnal acti- '
vitiea/including a conference and diacussion areas -

T V A third area will serve as the control area where the staff will
issue ﬁateriale, ptovide one to one direction and assistance and other
related functions. ; ~‘ _ L ; - (

A fourth area wiil serve a# a place whare:"fre; time" may-be
expended. PEntrance to and use of various privileges ih.this area.¢111
be contingent on appropriate behavioral achievements. T@iﬁ area will

; also provide for appropriate social interaction to occur.

A fifgh-area will provide for "time-out" or the "free bench"

where no reinforcing event of any kind will oc;uf, Irrelevant behav-
" ipks, except those privileges on contingency, in this area will be

completely ignored.

‘4’7
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Staff Evaluation
3

Fumie Bonk
June, 1970 o .

o

Robert T. Omura, the coo:Ditant to th School Wlthin-A School

N

and the staff. I think'this.came about because of its exis ential'
planning and pfactices.u I can honestly say that we had reached a
" milestone on this second year of operatlon for the following reasons-

1. We had met the sume objectives which were stated for.the.
first year but had de&éloped a more olearly defined approach
which had given the~prograﬁYa firmer structure afd direction

8 . . ) Y . :

using the combination of-behavior mqdification techniques
and“individualized self-instruction. - This system provided

a "built-in'system\coonseling" to bring about chahges in

ot - v

behavio}.' With this system, students were able to quanti- .-

tatively account for their progress in academic and behavioral

, .
tasks. The earning of points to obtain token rewards for

reinforcement (positivé) became meaningful to the student;
because it was quantiéatively accountabie; conoistént, and
fair. Motivation meant to some students, work if you can

get something: for it. The more immediate ano'tangible the
rewards, produooion increased..'As tho school year progres=-

, o
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sed,-with good teacher~student re1ationships established.

many students performed with .less extrinsic rewaros, or

placed less importance to extrinsic)end valued more intrinsic
rewards. iDuring the last quarter, we enperimented with five
students by placing themuonian‘honormsystem_and_rgieasing‘_
them from the point system. They worked out very successfully.
I hdve noticed a marked improvement in the care anu pride of

the building compared to the previous year. When we were:

located in the basement of the YWCA building -the students

were destructive and abusive. I believe that 1f students

are’ given a more pleasant and attractive environment they

would respond positively. The proximity of the SWS to the

main campus he1ped the students to be a part of the high

school. I have no doubt that proper physical environment
creates the kind ofpbehavior desired.‘-The use of carrels
facilitated desired academic and study behaviors, ninimiz-

ing unnecessary disruptions. Studens who had not'httended‘

‘c1asses at the high school campus, some of them for a whole

quarter would sit at these carrels for a stretch of an hourr
and ‘even three hours with a few short hreaks for re1ief.

The physical division of various activities was very re-

. . '
ceptive to the students.\:nearly'designated activity areas

fproviaed clear-cut'expect tions. I think that students

with multiple problems feel more secure when activities
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_are precisely defined, things are: spelled out explicitly,

%

lessons: are planned'step by step,.directions'are slmple,.

and_changes are made slowly.

3. The use of studentrpassnt contracts served to facilitate ©

better communication with parents, explained the student's

expectations c1ear1y, and placed some of the responsibility

-~

upon the parents.

4. The onrgoing monthly professional consultation by Mr. Omura

kept the staff constantly open for criticism, new ideas,

and recommendations, which led to improvement in the operation,

and the learning increased. One exanple of tEis-confrontetion

~ took place at the end o‘f"’th‘e"*_fi‘rs‘fs:qugter‘;‘“'nﬁfTaketa’;‘"""_"' T

3

the coéteacher and I were over-burdened daily with checking
over_each of the twenty student's.fi;; or more ecedemic
areas, and the bookkeepiné of;the points earned snd spent, . -
Mr. Omura recommended that these chores be handled by the
students, which would serve two purposes- one, a learning
experience *in self-management, and secondly the time made
e "“'"aVéilthe//p’—eschers ‘so that-we~ cou1d diagnose;~evaluate—mw_nm*F~
“and- re-assess the-student-work more thoroughly and have
- . some time for‘preparation.' We took his suggestion and
worked out a student self-managed‘bookkeeping system for

academic and behavioral tasks whereinjthe-students cor-

rected their own work and did their;own'bookkeeping for

-
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points earned and speqt. Some student;,started to cheat
i .

/
because answers were awailable, but a control system was

set up by scheduling proéress'tests for different subjects

which Had to be passed for premium number of points. A

_stipulation that the students had to pass with 90% or

Better accuracy maintained a high level of performance

. 2 .
among the students. - This at first seemed to be too high

an expectation for the type of students who had faced so
many failures previously, but;to the contrary, students’

found it to be fair and justifiable because they'were not

competing with another student or students,'and the material

,thejﬂcoveredugagagithin their;abilit} level. Once the -

students took hold of the idea of self-management and learned

.the routine, .it was most rewarding for staff as’welllaé the

students thémselves.
\

The in-service training and workshops attended by the staff

members contributed to the enrichment and continous refine-~
\

ment of the program as it progressed. As for the rest of

the staff team members, I have nothing but the highest |

regard for their patience, cooperation, understanding and good'

fellowship. The program was a success only because we

- ;Ere‘able to stick together and work %or'the benefit of

- the students. Everyone ] professional strength, personal

background and experiences, and each one's unique teaching



Vo - T \x Appendii'BJS o

sty1e ‘contributed to the enrichment in the academic and the’

social dimensions of the program. A positiue team relation-

I

ship not only enhanced “and enriched the academic 1earning

Ve

 process, ‘but it alsq served to show'the students that

"adults can work harmoniously ‘as a tehm even though we dif-

fered ethnically, in personality,.and at times differed'in .

v

ideas and opinidns. During the first’ semester, Mr. Taketa

and I were the only two teachers assigned to twenty students.

N

It was hectic, without aides, - for two reasons. One was the
need for smaller teacher-student ratio.- Theﬁother'probiem

was that Mr: Taketa needed a period of oriestation to the

i ewr . ..program. . His sincerity, honesty and faith in the students =~

and the program helped us grow as the program prpceeded.

Fortunately, as the second semester commenced additional

staff members were assigned to our program. One was 5
student teacher, Jim Hockstaff, from the University of
. Hawaii Hilo Campus, who added new- academic dimensions by

introducing the daily journal writing, serving a twofold

.

..__purpose.__One was_a_lesson in writing, and the other was

an opportunity for students to release their "bbttled-np":,
‘feelings, and also for some creative writing. Another
méjpr cpntribution by Jim was his production of taped

3 : B
' ‘ ‘ . . L

reading lessons on the Checkered-Flag Series Stories.

Eachistory was sccompanied.with short programﬁed qnestinns o

04
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" and answer keys. It was self-insturctiogal. He $dded back-
groquxggsic to his reéording, which was improvi;ed-creatively
to complement. the story. The sécond additioﬁgl teacher for 3
the second éemester'was Dave Swanson. He was traﬁsférred
: - ¢

from the ﬁain campus after discontinuing his Emotionally

[ Disturbed students' class. He was“an asset with a'sounq

tHeoregicaL‘background in behavior modification and statistics.

'e’ébﬁEEIéhEIBGsiyméﬁiiié&“BEE"EEEGieagE”bf reinforcement

theory 6btaining some very interesting results. I wish to
acknowledge him for all the statistical data that he ‘compiled

for attendance, reading and- math testsﬂ Many of the program

v
\

changes recommended by the*staff is well described in Dave's
r ”persénai evaluatton. . . . U <i/~f \
6. The att@ched list of instructional material used for”the

school year, 1969-70 is self-explanatory. (See Appendix G)
o 2 . 4 . .

We' used more high intérest, low vocabulary materials to

which the students enthusiastically responded.
: e . + I .
7.- Evaluation: I think we have met most of the criteria set

- in the propos§1 for an evaluation of the program. There )
are two exceptions: ‘I) the comparison of student aétitudinal
behavioral changes between the schqol years, 1968-69 and
1969-70; andVZ)“the evaluatioﬂ by.the'Hi}p’H#gh Sghobl
feaqhers.

Thé &ata on agtendance and the drop-out rateAshowed some

. 0
; . o
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-

subskantial decfeése for this.year compared.ﬁb the pfgvious
yea£. For reading and m;th results, a significant increase
of igpiovement resulted. The data oq_the number of ;tudénts
returning to the high.school‘showed a éOOZ incfease.
‘A value-oriented student evaluation suévay was given'to-v
thé SWS students® twice during the month of May. :Originally;
Mr. Herbert Zane, the Héa& Counselor at Hilo ﬁigh-Scﬁoql,
developed a 50‘question studépt'evaluation questionnaire’
pertaining to student attitudes towérd family and school
life._ He indluded 24 SWS studzﬁts in the sample wigbv90
Hawaiian Homes studénts an& 90 "B" average studentslfrom
the high school. The answers were broken down into per-
centages and cbmpaied._ Some very inﬁereating results  were
uobcaiﬁed. We wefevespecially concerned with the éuestions
pertaining,to.schbol. The SWS students strongly expressed
a high interest toward schocl and education in general.
These results disproved the common statements about school
- alienated yoﬁths aé being negative toward school authorities’
“and-schogling. of course.there were spﬁe percentage dif-
ferences compared to the "B stuaenps.but this was minimal.
~ After reviewing the results ffom Mr. Zane's survey, thé

3

staff at SWS decided to use 20 ‘of the same questions re-

-

lating to school and added two more other dﬁestipns.

LS

21. I learﬁéd mich in the regular school.

-

=g -
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~ 22. I learnmed much in the School-Within-A-School.

We directed the SWS students to take the second survey,
, . :

having in mind what they thought of school since.they have
enrblled at SWS. Cbmparigg\zﬁeitwo surveys taken By the /}
SWS students, there was.a substantiai increasé\Infa more
positive attitude toward t%éféws school. |
Recommendations: " |
| 1:’ To develop a hierarchy of the reward system; an honof'éystem;¢
a)paftial and_complete\point system tolﬁeet the varied develoﬁ-
iental stages of students and a éodtinuous re-assessment of
rei%fércements and behavioral objectives.
+ 2. To Jtilize more ac;urafe measuring instruments to assess
obé%rvéble attitudinal and behavioral changes.
3. Di;énos:iq tests:
Utilize a more current and accurate reading tést, which has
a range from third to 1llth gradé.lévelsf . |
4. The Sullivan Programmed Placement M;th té;ts\should be
used instead of the tegche;-made test which did not give
/Zi:>enough dimension. .
5. A phase-out rate comparison study needs t;\be_added to the

general evaluation of the program.

6.  To develop and work toward a short and.long-raﬁge progrese .

" contracts with students in the academic and behaviofﬁl tasks

with specific objectives and goals specified.

577 J
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Purchase apd make'self-ipstructional listening skill material.
Prepare lessons to meet these needs for the students who seem
to focus well on assignments using earphones~and tapes. ‘

A greater effort needs to be placed in obtaining work
placément job slots for our students. Fridays should be
scheduled as an activity day contingent on the’students"
complet;on of pbei::weekfs assigngent,“AThey can partiéipaté_“w
1ﬁ the'félldwing aétivities:' !

Music_educatioﬁ, sewing, arf, part-time work. Bonug
rewards aﬁould be awarded to those who study instead of
play on this day."

T@ere is an urgent need of better communication within;khe
high schdgl to coordinate many of the special programs.
fhefé-should Be a school committee formulaged to meet
periodically to evaiuate the students' progress and the
possible phaéing out of some to regular»classes.. There

is aiéo a need for sbmeone to provide foilow up services

on the returning students.

I cannot emphasize the importance-of stressing the need for
paraprofessionals to relieve the teachers so that more tiﬁe
can be spent with the students concerning specific problems,
in smaller groups, and mo?e timé for preparation.

In order to maintain continuous success of the SWS program
it is most essential to have a team of competent, and &

P
well-trained teaching staff.
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Appendix €
Staff Evaluation

. Fujio Taketa
_ June, 1970

This has been my first experience (hopefully‘notbmy lasﬁ) in
a teachiﬁg situation which-involved a conceﬁ% that was‘totaliy un-.
fémiligr and negative to méf It is only now tﬂat ; can fully
appreciate and understand ;uch of what we were experimenting
with. ' My highly negative and skeptical attitudes toward behavior
modificatioﬁ were changed through Mr. Omura's and Mrs. Bonk's

patience and tolérancé throughout the initial months of the

program.,’
The genéral success of this program lies in two factors.
First; the leader of the program and secondiy:with the selection
of self-instructional materials to meet the 1nd1yiduai needs for
‘the studenté' succéss 1n_1earn1ng.' Mrs. Bonk's céhtinuafiod in
this program for the second;yéér made it possible to obtain é@di-
! tional and varied. selection of instructional materials. Alsé,
her coupassion and sincere efforts in‘working with tﬁesé‘studengé _______________
made it that ﬁuéh more meapingfhl and sﬁcceszul——a; the étgdénts‘
réferrgd to her as,;.;.”grooyy".
As the Acfivity Coordinator of.fhe progfam, my primary res-
pqnsiﬁilities were to contact diffgrent aggncies:in tﬁe?community
for suppbrt, arranging for excursibns andvsbeakers; and magiqg
periodic home visits. Due to ﬁhe lack of classroom para-profes-
sional help, much of my time was spent 1n.1nsf;uctiona1 duties.

~The following is-a-list-of agencies and their help given

during the school year:
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’

1. The Parks and Recreation Department of the,County of Hawaii
at Hilo Armory Center made their facilities availablé to us
for physical education activities, (such as ping,pong;

’_ volleyball,-baaketbafl, biliiard,‘etc.) and their use of
the kiln for our ceramic gdbds.'i '
Wednesdays and Fridays were designated as activity days

and most of the students took advantage of the facilities

Y

" and activities “at the Armory

T
2, The Division of Vocational Rehabilitation State Department

of Social Services made an attempt to get employment place-

ment for ‘some of our studants but they were unable to secure
any such assignment. Hoperully, greatﬁr efforts next school
yéar will he exerted .to place some of our studeats on part-

"time on-the- job training.,

“The Division orpu‘511:‘wé1farz=-- Department ‘pf-Social-Services————

and the Family CourtJ Ihird Circuit both worked closely with o
me concerning the atudentq within their jurxsdictions.‘ ' V
&, Home. visits played a very important role in the effort to
bring the parent: to understand their chi1dren 8 school
iife. This also gave tbe teachers a better understanding
of the style life of the students.
Recowmendatidns: B |

1. iy understanding when I accepted this position was that my

role was to be a couiiselor-tescher, but in a co-teacher
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T e

status with Mrs. Bonk. I believe 1t to be a fallacy to thiak
that it was possible for us to.operate effectively on an equal
basis. I would recommend tnat unless both teachers are quali-

| fied and equally knowledéeable in the practice theory, one
should assume tne role.of‘leadership. .I believe_that "team
teaching" is possible.with a leader or a coordinator in
charge and be accountable for the program.

2. rBoth Mrs. Bonk and 1 were given_titIGS—of teacher-counselor*~ﬂ—f—4
for -this program For this type of program, it 1s very
cruclal ‘that all participating school and support service
personnel be faniliar with the practice theory in order_ \ )
that a minimum degree of consistency is maintained |

. 3. The activity coordinator should if possible, make at

- least one home visit every quarter. I personally feel that

it 1s very reinforc1nguro the .student and. encouragement for-——-—

parents and myself. Personal contact is very rewarding.
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étaff Evaluation

James Hockstaff (student teacher) .
Msy, 1970

During the past four months I have been assigned as a student
teacher to-the "School—Within-ArSchoul" ‘program of Hilo High School

I am most grateful for the guidance and experience provided by this

B AR LA AT

opportunity. " In my personal estimation, this- program is s highly

successful_for several reasons. .Sch0017Within-ArSchool, ‘or S.W.S.

-
~

.as it is commonly called, provides students who have had a history.

of truancy and delinquency ‘with an. environment. of acceptance ‘and _

tolerance, two things these students need most. Consequently they

often openly praise the program and often try to get their friends o

:into it. - T,

Another importzant factor of the S. W S. 1s the 1ndividualized
instruction which provides appropriate instruction for each student s
individual level;of‘capacity and achievement. Although I.was;skep~
tical about the underlying philosophy of behavior modification when
I first arrived, I realize, now, that it works in no uncertain
terms. It works very simply because it is based on reinforcing

desired behavior by praise and material reward. Behavior modifica-

tion.has done what the traditional methods have failed to do, namely

"to provide the necessary motivation to want to learn and to put out

thé necessary effort to succeed.
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The success of the program is due to a-large extent to the
patience and perseverance of the instructors, Mr. Taketa, Mr.-

Swénson, and Mrs.:Bonk. Their constant self-evaluation and desire-
‘ K ' “ o o ] - . 4 Yoo, - o . . \\
. to help-the students has made them highly respected by the atudents' N

who could not be reached. by S0 many others. All of these elements
. N Y
put together contribute to what I feel is one of. the most progress-

~4_‘

ive and unique programs for high school students existing today.

There are several factors, however, which could dovmuch to

.;imoro§e the overall effectiveness of the program: More money must
"be allocated to provide Better instructionel'materials; these
stndents vastly need some kind-of.practical vocational progtam; at
" the present time it is quite crowoeo and I hooe better'facilities
can be oronided. "If the school administrétion can become~more A
sympathetic with the program and more confident in fks success, I

am sure a vast improvement would be seen. This p%e am simply cannot

" be effective if more and more students are crammed_together; A
- small ratio of students to teachers must be maintained if this

program is to continue to be successful.
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Marked Progresé

| Studen_ts Showmg

By JIMRGOD

is showing signs of really

. moving in this, it3 second year..

Perhaps it's partly becaunse it
has a new location—the old
Department of Education
district office at 480
Waianuenue Ave,

- had it so'éasy, with physical 8,

music and ‘art pretty much on
menrown,theycamednggmg

Attendance was a real
problem, .
.. Not so this year. .
" “I have picked up in readlng
and it helps me a lot,” said
Francisco San Jose, who alao is
musical and artistic.
“It'slgood program—just as
good as the other (main)
campus, even a little. better ”
Francisco added. = |
“I used to loaf all tbe time,”
recalled Eunice Apolo. *‘This

yearﬂleyaregivmguswwk.l g
like the reading, typlng math .

and sewing.
“I hope !oattend tech school
next and take up (hotel) front

) aﬁlce ;
Harveyﬂmlswwung .

upsomeplam,too
-“I have' improved in reading

and math” said Harvey T’
hope this will equip me better. -
Whenlgetan,lmttojohlﬂn' ,

.Anny "
" A couple: of “very capable”

boys fram ancther Island attend -

-Bonk, acfml-wlﬂn-a-cbool
instructions manager.

None of the 11 hoys ahd six
girls attending the udusual
achool’ pfogram “time”

(from8a.m. to1:55p.m.) hasa -

shortage of constructive things
to do and learn. - .

Bonk. “'l'helr reading tests
dnwanimpmremmomhst
_year,” she added

Every week, she and - ac-
tivities coordlnator Fujio

L Takehmtorascbedulefor
: eachmdent,urs.Bonksa!d

'-‘l‘lny keep Monday, Tuesday-
edmguswdly:for ]
y and Friday are

- actlvity days—for. working on
art, physical ed ‘or sewing, for
hearing speskers or for going on
excursions to add to the young

It's part of & planned

“behavior modification” far the .
SN “Prob{;:: of a Growing flexibility—are the “work
Pnpﬂl s : :

_students’ beneﬁt.

onlylnphyingtbemand
- music, Mrs. Bonk reecalled. So
hemnllowedtheﬁnthowto
ply. Then the timg was cut
down to half an howr, Now the

developmental reading and

neral knowledge,

youth has started with rhath and .

"Moira Tanska, a public health.

These covered toples like | -
.| “Hidden Treasure.‘fo The |

“We're starting Reader’s
Digest short stories in the
gecond semester,” she added.
" “Very direct” cooducational
sex education also is presented.

mnuh‘omxhe‘hnakihcﬂnic.
lmahownﬁlmstﬂpl, hﬂﬂna

v * basic.. A student cannot go in-

=

'ﬂmeueprovl:lmto

“'l‘be students aak very ln-
temgcntqueaﬂons" Mra Bnnk'

within-u-séhool—lnrerutn,
rengiy. frem *‘Spain” o “The °
Right To Difter”, from|-

“.&m
Andlu-munalmdum,
Mmauthulnd

freggently in the “s-w-8""l

Append ix E

Hilo 3 Schoeﬂ'

o e gl r— - -

)lthln-A Schooi

—r

- _“nyouwanthlﬁwiﬂ:th“
‘group, you have to have a few

polnts ” Beck commented,

others ask, in effect, ‘Why don’t

1" you fish ot cut bait?’ ”.

Actually, points are pretty’

definitely without doing ‘the

things which earn points. If he

" does, be is warned. Contirued .

- failure to do the right-things

fﬁndsthe:hldentoutdﬂ!

Also demanding némhrlty—-. i
in' ' contrast 'to  school

ltaﬁms" :
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one of his modern art creatiens at Bilo Bigh
School’s school-within-a-scheel st the old

- Department of Educatien district office on

Walanuenoe Avesue. This .work and other
achievements of the 17 fulltime and two part-
time students at “S-W-5" will be showa at a

- * special opea house for tuvited guests ¢ from

N\

Abpendii E-2
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What time does the President get through work and go-
. home? ' .
. Nobody knows, U. S. Rep. Patsy Mink told séveral Hilo boys
and girls in Hilo Friday morning. - '
The President works in-his home in Washington and simply - o -
goes from one part of the building to another when he gets ‘
. through, the congresswoman explained. : o :
It was a typlcal query at.the friendly quiz session between -
- Mrs. Mink and the students at Hilo High's ssgchool-within-a-’
. school” (S-W-S) on Walanueriue Avenue below the high school.
* " "Mrs. Mink was on hand-o get an idea of the effectiveness of
the pilot school for aliertated students. And, after a slow start,’
the students found the visit a chance to, learn more about the
" lady legislator. ..
(The school-within-a-school, Hilo Reading Clinic and Hilo
; Child Developméent Center, all of which Mrs, Mink also toured, ,
i are partially supported by Federal funds.) _
Showing interest in Washington goings on, school-within-a-
- school boys and girls listened while Mrs. Mink answered one
: question after another — such as how often she sees thé~
‘President. . - L. o -
She has seen him about three times in the past year, Mrs.
Mink said. She would see him more, she explained, if they ».cre
of the same party. But most of the time, she consults with '
members of her own (Democratic) Party. . o
Was .she married? Yes, she was. Her husband is a geologist -
who has his own company in Washingten. And they have an 18-
' year-old daughter. )
Co At another point the comely-congresswoman sketched her
4 ' . " own life, pointing out tha! -7 was first a lawyer, then got into
politics because she foui;; & miany clients' problems came
from laws that needed ¢ g, .
As to her present job, said, “I love it.”” AS to what a ~
person wants to be, she said, “the sky’s the limit.” If you set !
 yourmind-omsomething, the only.one-to limit you isyourself, -
she contended. . : : ¥ : T
The students, in answer to her queries, reported favorably
on their school, indicating that it's serving them pretty well in ,
its second year. One said “it’s helping me”, another that “it's
teaching me responsibility” and another that “here they treat
_you like an equal.” Later one commented that “there should be. .
_more of this all over the Island.” o
{ While several students work part time, they noted that their
" “gchool” is making them ready to return to regular high
schoal. ‘ S
“Do you want to go back,” Mrs. Mink asked one student.
{  “No,” replied the boy. ' _
; “It's not going to work then, isit?” she commented.
i To this, the boy said, “Yes.” -
Overlooking the discrepancy, Mrs. Mink pointed out that
{ “this will not be your permanent home.” ]
{ The “whole idea”; she said, is ‘to make the regular school :
: better — better for you.”
| “Nothing is perfect,” Mrs. Mink declared.
" “The toughest thing to do is to learn to adjust,” she .
elaborated. *“We have to face life. I hope this program is
. i helping you to understand that. If students find no value in it
- 4 | (the “s-w-s" program), students have no reason to go back to
i school.” .
| * Evaluation of the program, “Mrs. Mink explained, “isbased -
i upon what has happened in it to each one of you as in-
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MEETING THE STUDENTS-US.. Rep. Pntsy Mink ‘chaty projects partially supported by Federal funds, The students also  » X
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INSTRY ZTIONAL MATERIALS L
Y 1969~70
Reading e S T U
Checkered—Flag«Series R ’ .

Motts Basic Language Skills
Reading Thinking gkills---Grade levels 3, 4, 5, & 6.
‘Reader Digest Skill Builders----levels 3—7
Sullivan Remedial Reading Program—--levels .1-1-8
Groliers Reading Attainment Kit---level 3.7--4.5
SRArDimensions in Reading;

Manpower and Natural Resources-levels 4.0--11.9
SRA-~Lab. IVa.......................levels 8—-College

»

ARt

Language Arts
Learning,Your Language/One..........levels 4=6
Turner-Ifvingston Series............levels 4-6
Thé Money You Spend
The Town You Live In ,
h The Jobs You Get X .
" The Person You Are .
The Friends You. Make
The Family You Belong To

Social Studies
+ Newspaper Reading and Analysis
New Rochester Occupaticnal Reading Series--levels 4 & 5
American Government——Prog..................8-10 :
' ‘ Beh. Sc. Lab.
U.S. Constitution..Prog. Beh. Sc. Lab.t....8-10
Study Skill Library..EDL.....cceveeeecess..Int,
e Scope Magazines............................Int.

. _World History. text..Habberton.....seeecoess10__
" U.S. History text.?.Ebling.....cccceeeeess..10, 11
American Problems text..Goodman......ece...12
Exploring Am. History...Schwartz......:....11

Math
Sullivan Prog. Math Series . ) (Linear)
Addition Consumer Math
Subtraction , Personzl ath
Multiplication ' " .+ More Pnrivial Math
Division ' Underscac<ing Algebra
Decimals and percentages Using Algeora
Fractions : ) Using Geometry
Measurement : ‘ ‘ Using Trigonometry
Lennes Essentials of Arithmetic (horizontal use; reinforcement) .
Science

Every Day Magic Suoience...
Continental Press...levels 4-6
Study Skill Lib. «eEDL.cceeceseaInt, ’ : ~

Listening Skills -
Tape lessons on Hawaiian legends.
Short-story with short quiz on comprehension.

- 8
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. A
Misc. Lessons - ]
Filmstrips on history, facts of life, vocational interest aqd
science.

Language Master exercises:

To review vocabulary

For language reinforcement and auditory retention span .
Movies: ¢

Géneral infoimation and for common experiences.

The following audio—visual machines were used:

3 cassette tape recorders
----- - 2 Wollensak reel tape recorders .
1 Bell and Howell Language Master
1 Bell and Howell filmstrip projector
1 Bell and Howell movie projector ‘ ‘ -
1 caliphone . : '
Extra-Curricular Activities
Sewi.yg '
Ceramics (utilized the County Parks and ,Rec. Facilities)
P.E. «"™ A 3
Basic Art
‘Typing

Office Work

Music, Hawaiian (lessons by a community re inurce personal)
NYC WOrk

Part-time employment /
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HILO HIGH SCHOOL
School-Within-A-School Prograh

STUDENT-PARENT AGREEMENT -
I, , @ student at Hilo High School-have discussed

thoroughly with the instructors the special School-Within—ArSchool program
of Hilo High School.

-1, : : - , understand the nature of the program, which
will provide me the opportunity to earn rewards for tasks completed, and
hereby make application to enroll in this program.

Upon successful completion I will receive high school credit for the fol-
lowing courses:

1. ' 5.

2. “ L .

3. | 2

4. _ 8.
-

These' credits will be applicable towards my graduation requlrements from
high school.

I am fully aware of the following rules and regulations:

1. All Hilo High School (rules and regulatlons with the exception of smoking
are applicable in School-Within-A-School.

2. Leaving the campus for more than two(2) hours need both parent and tea-
cher written consent.

3. Classroom rules and -policies concerning the earning and spending of points.

4. Parking of cars on campus is not permitted at any time.

5

I accept the responsibility to abide by these as listed.

I fully understand that any of the following infractions may lead to suspen-
sion or dismissal from this program and/or from high school.:

- (Student Signature)

(Parent Signature)

(Date)

ERIC R 71
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I, hereby agree to zarn a minimum of ' /

“ 7
points each week, in order to maintain the //
q .

o

privilege of continued attendance at the ''School Within a

Scuool" program, Hilo, Hawaii. l y/

. \-\ 2
I understand that failure to earn the above minimum points’
@ . ,

for one week will result in a verbal warning and counseling
session. Two consecutive weeks of failure to earn the min-

imum points will result in a notification of failure to my

e tive weeks e
parents by the instructors. Upon three consecu e

P . -

of failure to earn the abov= set minimum of points, I will

be liable to complete expulsion from this program.

4

signed:

date:

ERIC

Aruitoxt provided by Eic:



Appendix H-3

School-Within-A-School
Hilo High School'

" !
Weekly Pro ress Report
Week of
»
s .
\"“m'
We are pleased to inform you that .~ has earned points
out of a total possible‘[2 points. general behavior has been im-
proﬁing throughout this week, and we look forward to seeing " con-

tinue in this good difection.
deserves praise and encouragement for the success pre-
sently being achievgd here. We congratulate on this good rate of
improvement and we hope that it will continue.
has demonstrated the following:
Math Skills:
Reading Skills:
Behavib%}
Attendance:
Cooperation:
If you have any qﬁestions about your child's progress please feel

free to call Mrs. Bonk aﬁ 935-1749.

f School-Within-A-School

/s/ Fujio Taketa

Approved by: : f /s/ Fumie Bonk
/s/ Dave Swanson

/s/~R. S. Matsunaga

'??rincipal _
Hilo High School | 2
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NAME:

 MONTH OF:

BEHAVIORAL TASKs AND GENERAL RECORD KEEPING

| B I
| COMING T0 §¢i50L O TR,

Wy

ATTENDANCE

STARVIN: WORK Oi TIME

WORKING QUIETLY

BEING AT THE RIGHT PLACE

BACK FROM LUNCH ON TIME

RETURNING SWPPLIES, B0OK3
AND PENCILS 1

BEHAVIORAL TOTAL POINTS

BONUS
ACTIVITIES TOTAL BOINTS

ACADEMIC TOTAL POINTS

TOTAL POINTS FOR THE DAY

BALANCE CARRIED OVER

SUM TOTAL

POINTS CASHED-IN FOR
THE DAY

BALANCE

I xppuaddy ‘

7

L 2263
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NAME: ' ) ' } MONTH: e
Record of Points Cashed In (Daily) 4 -
DATE ACTIVITIES TIME |NO DATE _ ACTIVITIES TIME [NO
. PTS., . PTS.
41
L]
\
- l,/ ¥
.




NN: |

M

.

MONTHLY RECORD OF ACADEMIC'TASKS AND SUPPQRTIVE ACTIVITIES

TASK ACTIVITIES

SRA - DALY | 9 1| .

SR4 - TEST

MATH -~ DATLY

MATH - TEST | Jo | .

JOURNAL WRITING

©TAPE

FILMSTRIP

LANGUAGE MASTER

JOB AHEAD

NEWSPAPER

RISTORY

SCOPE .

HISTORY TEST ) " /

NEWSPAPER TEST ) | //

c—1 xr¥pusddy

18
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!gme: _ ' Card Number Started:

READING CHART

SRA |
. Test Taken After Every 15th Card
T CARD NO. CARD NO. ’ CARD NO.
. : ~ . ~TCARD [ NO. NO.
DATE | nNo. QORRECT PTS.
TEST
g
TEST
_
L
| TEST
i Y
|
CTEST
| TEST
7 : —:J . 7 9 4 '\
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"

[AME + S , BOOK'-NO.

— s ) -

' MATH RECORD

. /) _ L TEST .RECORD
. PAGE | NO. PAGE No.(lr PAGE | NO. Q& PAGE[ NO.| ~JPAGE{ NO. |GRADE
JATE|{ No.dorredTPATH No. ¢orredrPATE | mo. CORRECFPATE | No.gorrEdT DATH" 0 doRREGT
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Appendix. J

SHORT-TERM .__.__.__

. POINTS

~

Lounge USe.cviese veceeecanracceccnasene
Use Of PhONE.ceeeeererereerasraenrannnse
Rock & Toll tape...cecceceescscacsccsons
© To the AYMOTY.ce.eeeesceassoroeacasasans
‘Material for dressv.....eeceoecerececes
T-Shirteee.cecreeesecassosssncaascscnas
JACKEt. ceersreressvnasanecsasccscscrans
Decals.cueeereecnsanasiseadorsaersannns
StOCKINGS e e seessieersosearannnsaassans
Model CarS.%.e:ofosecesssscccasnccnanns,
Mosaic (large).fececeeleenrnnieneannnns
Comics and magazinesS..cce.ceeeoasesance

1 pt. every minute

10 pts. for 3 minutes
1 tape 20:pts. 1/2 hour
1'pt. every minute
100 pts. a yard

150 pts.

50 -ts.

100 pts. a card

50 pts. a pair

300 pts. a kit

450 pts. _ ‘
3 pts. for every cent:

LONG TERM

b . “POINTS "

Tr'nfio e ) + 1= S
Aﬂgy—off....-.._.'..........-...o:o-.....

600 pts. . .
500 pts.’ '
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' N ‘a L
th: Name:
© MENU. OF ACTIVITIES AND POINTS
- i No. -~ : No.
ACADEMIC TASKS Points BEHAVIORAL/TASKS Point$
- //
SRA......daily...... 1 card....... . 2 | €oming to school on time
. ’
SRA...... teSt..eieerveesen ; . 200 :
(1f .you-passed with 907 or better) Attendance 2
Grolier's Reading Attainment -
...... daily......1l card........... 2 | Starting work on time
! i
:Crollers PR -Y-3 T
If you passed with 90% or better. 200 | Working quietly
Sullivan Math?..daily...1l page 2.| Being at the -ight places :
Sullivan Math....Unit test........ . . '
If you pass with 90% =r better 200 Returning from lunch on time
ertlng a daily Journal....Lt.;;.. 10 Returning supplies, material, books
(At least two paragraphs) and.pencil at the proper places
Listening to the tape and answe:- '103 Returning supplies, material, books
ing questions.......c. i, and pencil at the proper places *

R Group points for the week; (If the '
Tachistascope...... 1l card......... 3 classrooms, lounge, and the restrooms
Listening to language master cards 1 are reasonably kept clean during the
and repeating....l card. .......... week) Especially the.cigarette butts
Language Master card test......... d ash h . L
Read orally “to teacher...l card 312 af es‘s ?U1d be off the tloor ai
' . the window sills.

100% correct .
Tilrstrip and answer questions 10
Newspaper work; read and summarize
(5 paragraphs OF MOT€)......cc.ans 3
NewsSpaper qUiZ......ceeeeececscoss ‘
90% or better 100
Job Ahﬁad ..daily...... 1 page. 3
(AN
Job Ahead...... Unit test.......... 100
Scope magazine atticle.f ..........
Read and diacus§ .................. 10 ’
o E;ES



Appendix K
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% & % POEIMS k ok % .
)

The following three poems wu:~ written by a student in the Hilo High's
""School-Within-A-School" Projecv.

- " THE JUNKY MAN

Don't buy from tt y man
Selling drugs th r i plan - -
Defecting minds : ver he goes

K No one knows no onc «i10WS
. * - The Junky man.

He was here but now he's gone
Chased out of town '
Before sun down . . .

The Jupky,man. /

He tﬁgveld east and he travled west
Selling his drugs at his best

[ Smoking -pogt and acting up scene
\ ) . Passing joints to his Friend ~
\ - Watching everyone starting to bend
\ The Junky man. ~
~

He got caught a week ago
Went to court and was sentced you know
_ He said this This aint the place to be
r Don't be like me The Junky man.

22

- JAILBIRD BLUE

1. I dm a poor Hawaii Dope attic
Snlfflng on my pear tree
"We 1 someone caught me in the act
Nofw am in o.p. prison i
Planting plumeria
I am in the can.

o

Chorus Join the Jailbird blue ¢
‘ * And you be sniffing glue
Join the Jallblrd blue -
And you be saying reputition incompulse & discompulse.

~

I was minding my business
Sniffing JOQn palnt 3

& ] T swear that I won' t touch

That stuff again

"Now am in o.p. p-ison .
: Planting plumeria : '

. E I am in the can. S \\
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N K2

KAHALUU
The glue at Kahaluu 2. The pep pills at Kahaluu
Sniff mighty fine Tastes mighty fine
“Oncr~ you get use to Once you get use to [
You on cloud nine You begin to lose your mind

Gee ma™I don't want to be a Dope Attic Gee ma I don't want to be a Dope Attic -

iSo ma I want to go home. So ma“’I want to go home.

3, The L.S.D. at Kahaluu

Tastes mighty fine

Once you get use to

You see psychedellc signs

Gee ma I don't want to te a Dope Attic
So ma I want %Q\go home.

-3
»
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